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CHAPTER I 
THE PROBLEM 
1. Introduction 
The study which follows is motivated by three inter-
related factors: first, the increasing complexity of American 
society; second, corresponding changes in educational object-
ives, particularly as these relate to the social studies; and 
~hird, the resultant necessity for a broader understanding of 
social science concepts in order to achieve effective social 
studies teaching. This study is concerned only with certain 
concepts which are generally defined as being within the pro-
vince of sociology, and is therefore centered around a test 
of basic sociological concepts, which appears in Appendix A. 
It is assumed that administering this test to a fairly 
repr_esentative group of secondary school social studies teach-
ers and evaluating the results may lead to some conclusions 
of significance to the social studies field. That field is 
\ 
general~y defined as consisting of the subjects of civics, 
economics, geography, history, and sociology. 
- .':- --
All such studies must be undertaken with qualifications. 
In~the present case, they pertain especi~lly to an established 
definition of the term basic sociological concepts. The 
definition here employed will be discussed in Chapter II. It 
seems relevant, however, to mention at the outset that the 
··- ~~~-----~.L~. ------
• 
study is qua~ified also by the im~licit assumption that there 
is a functional relationship between effective social studies 
teaching and the understanding of basic sociological concepts. 
This is not to say that no effective social studies teaching 
may be accomplished without an understanding of these concepts 
but rather to suggest that this understanding is essential to 
a more significant degree of effectiveness than may be achieve< 
. without it. This relationship cannot be empirica~ly validated~ 
at least not within the scope of this study, but it can be 
substantiated on the basis of pedagogical evidence. 
In this connection it seems pertinent to note that many 
social studies teachers received their training before there 
had developed a pronounced emphasis upon the singular function 
of the school - and more specifically upon the role of the 
social studies - in a society of increasing complexity. Com-
paratively recent changes in the objec~ives of social studies 
teaching have produced concomitant changes in the training of 
social studies teachers, a type of training which many of 
them have not received and which,in fact, many prospective 
teachers are. pot receiving at present. 
Since by their very nature the social studies are mirrors 
reflecting social phenomena, an understanding of the increas-
~ ing complexity of those phenomena is necessary if distorted 
images of our _society are to be avoided. 
• 
2. The Complexity of American Society 
There has been such a great amount of documentation of 
the obvious fact that American society is extremely complex 
that it seems unnecessary to discuss it at length here. It is 
a truism of a high order that not only America but the entire 
. world has become increasingly complex during the present cen-
tury and is continually subject to changes resulting from 
numerous inter-dependent processes. The whole world in all of 
its aspects has been revolutionized by technological change. 
It is an equally self-evident truth that in many respects we 
have not yet learned how to live effectively in this world of 
changed and continually changing conditions. 
It will suffice to mention in this connection only cer-
tain fundamental aspects of social change. Although these are 
considered in relation to American society, it is manifest 
that they are true of the entire world; and it is felt, of 
course, that an understanding of basic sociological concepts 
is a step in the direction of world understanding. 
We are living in a society in which, during a very brie 
period of history, emphasis has shifted from the rural to the 
urban, from the agricultural to the industrial, from the 
relatively simple to the tremendously complex. As the popula-
tion of the nation has increased, as it has developed into onE 
of the most powerful politico-economic forces in the world, 
• 
certain radical changes in American life have 'occurred. 
We are now living in a society in which there is 
highly concentrated economic -and political power, lessened 
vertical mobility, and a high percentage of adult crime and 
juvenile delinquency. We live in a society in which family, 
church, and school have lost much of their former authority. 
We live in a society in which the most powerful opinion-
forming agencies - the press, radio, and motion pictures -
are privately controlled. We live, therefore, in a society 
in which it is becoming increasingly difficult to ascertain 
the truth while continual conflicts between vested interests 
heighten interpersonal and intergroup tension. 
These facts emerge from various long-range causes which 
it is not the purpose of this study to explore. It is the 
writer's intention merely to emphasize a motivating factor 
of this study - the tremendous complexity of our society in 
a period of rapid transition. We note in the familiar routine 
of our daily lives that change is inevitable. Sudden and 
drastic changes, we also note, require conscious adjustment. 
Foremost among conscious adjustments to radically changing 
social conditions have been deliberate changes in formulated 
educational objectives. 
3. Changes in Educational Objectives 
When, in 1934, the Commission on the Social Studies of 
the American Historical Association published its report, 
the singular function of the social studies in an age of 
accelerated transition was underscored in a most significant 
manner. For the Commission emphasizes in its report that the 
social sciences " ••.• more than any other division of the 
school curriculum, are concerned immediately with the life 
1/ 
and institutions .••. n-; that is, with the social ·realities of 
time and place. 
This new emphasis upon the functional relationship 
between the social studies and contemporary social reality 
has introduced changes in the objectives of social studies 
teaching. The mere memorization of historical facts has lost 
its force as an educational objective and has been replaced 
by the attempt to understand the past as a key to the present 
and to the future. The subjects of civics, economics, geo-
graphy, and sociology have been introduced into more and 
more schools. The use of community resources in the social 
studies has received further attention. And, most important, 
the primary emphasis in social studies teaChing in recent 
years has been upon the improvement of social relationships. 
v· As they are concerned with the life and institutions of our 
.. 1/Commission on the Social Studies, American Historical 
Association, Conalusions and Recommendations, New York: 
Scribner, 1934, p. 1. ---
• 
time, the social studies are also concerned with the long-
range aspirations of the nation in its world setting. 
Furthermore, in the entire field of education there has 
developed a pronounced emphasis upon the necessity for a 
more democratic concept of the ed.ucational process. Concern-
gj 
ing this matter, Kallen says: 
11 Now as the American people become older 
in years, and the American economy becomes 
technologically more complex and diversified 
and productive, the nation's need for an ever 
more democratic education of its citizens 
becomes greater, not less." 
A more democratic education for all youth in our society 
obviously requires the formulation of educational objectives 
which are in tune with cultural reality. The singular role 
of the social studies teacher in this respect is manifest, 
for it is he·who is most directly concerned in the classroom 
with the social processes. To formulate educational object-
ives in terms of sociological facts may well be his most 
significant contribution to the entire school program. In 
21 
this respect, Johnson states: 
"Unless we would presume to deal with 
American education as something isolated from 
the patterns, products, modes of thought, 
historical perspective and living activity of 
American society as it is today, it will be 
necessary to look at the schools in the con-
text of their common dynamic culture." 
YHorace M. Kallen, The Education of Free Men, New York: 
Farrar, Straus, 1949, p. 85 • 
.2/Charles S. Johnson, 11The Culture Affecting Education", in 
Association for Supervision and Curriculum Development, Forces 
Affectin~Americart Education. Washington: The Association. 
T953, p. 23. 
That leaders in the field of the social studies are 
aware of these needs is demonstrated in two of the resolu-
tiona unanimously adopted at the most recent (1952) meeting 
of the National Council for the Social Studies, as reported 
4/ 
in the Council's official journal. Resolution I states that 
the Council " •••• reasserts its conviction that it is clearly 
the responsibility of the schools and of social studies. 
instruction to inform American youth concerning affairs 
about which, as citizens and voters, they must form and 
register opinions." In Resolution II the Council declares 
itself " •••• primarily concerned with the development of 
civic competence or good citizenship.u 
These represent new educational objectives for which 
social studies teachers require new understandings. 
4. The Understanding of Social Science Concepts 
As stated in the Introduction to this study, it is 
assumed that there is a functional relationship between 
effective social studies teaching and the understanding of 
social science concepts - specifically, the basic socio-
logical concepts with which the study is concerned. Socio-
logy is the study of social relationships, and the broad 
objective of social studies teaching is the improvement of 
~National Council for the Social Studies, Social Education, 
17:79-80, February, 1953. 
those relationships. Sociology represents an attempt to 
understand the social processes which are a vital concern of 
our daily lives. It is becoming generally recognized that 
the social studies are essentially meaningless if considered 
apart from those processes. 
It is not implied here that an understanding of con-
cepts in the other- social sciences is not essential. This 
study, however, is concerned only with certain sociological 
concepts, and no brief is offered for the concepts of other 
disciplines. And whether or not the understanding of basic 
sociological concepts. inevitably leads to the achievement of 
the objectives previously mentioned is not the question under 
consideration here. Evidence has been set forth which would 
seem to substantiate the assumption that a functional rela-
tionship exists between an understanding of the concepts and 
the realization of the objectives. It is safe to say that 
those who assume the responsibility of educating for social 
competence must, themselves, understand the world in which 
they live and teach. 
2.1 
With respect to sociology, Odum has pointed out that 
the public expects sociology 11 •••• to contribute much to 
practical situations and to the amelioration of problems 
that grow out of social change and the tensions of adaptatio~ 
~Howard W. Odum, American Sociology, New York: Longmans, 
Green, 1951, p. 385. 
e. 
and adjustment. 11 It may be said that such is the public 
expectation with regard to education in general, and with 
regard to the social studies in particular. 
§/ 
As the Commission on the Social Studies says: 
11 Since culture plays a dominant role 
in giving form and substance to education, 
the formulation of a relevant and effect-
ive educational philosophy for a particu-
lar society at a particular time and place 
in history must rest in a large measure 
upon the findings of the social sciences, 
findings pertaining to the nature, tr~nds, 
and thought of that society in its region-
al and world setting. 11 
_2/~. cit., p. 32. 
·s 
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CHAPTER II 
THE PROCEDURE 
1. Selection of Concepts 
The first step in the preparation of this study was the 
selection of sociological concepts which could be defined as 
basic. In view of the fact that sociologists draw upon vari-
ous domains of study - economics, political science, history, 
psychology, etc. - for data and principles that will help to 
describe and explain the broad.field of social relations, the 
process of selecting certain fundamental concepts in socio-
logy is not as simple as it would be in a less inclusive 
discipline. There are sociologicaL. interpretations rather 
than a single s.ociological explanation. Furthermore, as 
77 
Timasheff-has pointed out, there are confusions in terminolog 
which hinder the development of a uniform conceptual scheme. 
However, these qualifications do not alter the fact that 
there is, in sociology, a particular body of knowledge and 
that there are sociological concepts. For a general definitio 
of these concepts the w.ri ter referred to the standard Diction- ""· "·-+ 
' §} ~/ ~~ \ 
ary of Sociology: \r, G \) C: 
11Sociological concepts are the distinctive 
verbal symbols which have been given to the 
generalized ideas abstracted from the scientific 
perception of society.n 
\I .. 
1, t .\' . ' 
\; 
7/N.S. Timasheff, "The Basic Concepts of Sociologyu, American 
Journal of Sociology, 58:176-186, September, 1952. 
Sociology" New 
;:/ 
·, . 
Which of these concepts, however, might be categorized 
as basic? The answer to this question seemed, at the outset 
of the study, to lie in the nature of the study, itself. It 
has been stated previously that the emphasis in social studies 
teaching is upon the improvement of social relationships. It 
was decided, therefore, that those concepts which most direct 
ly relate to thi's objective could be considered basic for the 
purposes of this study. This conclusion is substantiated by 
9/ 
Lasswell: 
"The policy-science approach not only 
puts the emphasis upon basic problems, but 
also calls forth a very considerable c~ari­
fication of the value goals involved in 
policy. After all, in what sense is a prob-
lem basic? Evaluations depend upon postulates 
about the human relations to be called 
desirable. 11 
The concepts used in this study are thus related to 
functional information concerning ~ocial relationships rather 
than to a more abstract level of sociological analysis. Since 
the study is concerned with secondary school social studies 
teachers, most of whom, it may reasonably be expected, have 
had no more than introductory courses in sociology, the 
selection of textbooks from which definitions of concepts were 
drawn was limited to introductory texts. This criterion proved 
to coincide with that mentioned in connection with concepts, 
2/Harold D. Lasswell, "The Policy Orientation11 , in Daniel Ler-
ner and Harold D. Lasswell, Editors, The Policy Sciences, 
Stanford: Stanford University Press, 1951, p. 9. 
since the majority of concepts found in such texts are those 
relating to functional information. Not all of the concepts 
here used are specifically defined in all of the textbooks 
\1\A..Uf.{: ·\ ~ ~-''· .r : r-~t 
used, but a majority of the concepts are afforded explicit 
definitions in a majority of the texts. 
There are further justifications for the selection of 
10/ 
these particular concepts. Eubank-catalogues terms used as 
concepts of sociology, as found in the literature of socio-
logical theory. All of the concepts here used are included 
in that list. 
11/ 
Hobbs informs us that most of the material in intro-
ductory texts " •••• is related to actual behavior or to exist-
ing social conditions rather than to abstract analyses • 11 His 
study demonstrates that certain concepts, including those 
used in this study, are generally assured treatment in intro-
ductory texts. 
On the basis of the aforesaid criteria, then, the twenty 
concepts chosen for this study 
accommodation 
assimilatio'n 
class 
community 
cultural lag 
culture 
ethnocentrism 
folkways 
group 
institution 
are: 
mores 
personality 
primary groups 
race 
role 
secondary groups 
social status 
social stratification 
society 
values 
10/Earle E. Eubank, The Concepts of Sociology, Boston: Heath, 
1932, p. 39-
11/A.H. Hobbs, The Claims of Sociology, Harrisburg: Stackpole, 
2. Selection of Textbooks 
The choice of textbooks, as stated above~ was limited to 
~ introductory texts, this measure for selection coinciding with 
the selection of concepts on the basis of functional informa-
tion. The specific textbooks used we~e chosen on the basis of 
a single criterion - the extent to which they are used. This 
does not imply that the textbooks selected are more widely usee 
than any others, but rather that they are among the most widelj 
used. 
Three measures we~e employed for determining the extent 
to which textbooks are used: (a) the only definitive history 
of American sociology as the history of personalities and 
publications in the field, (b) one of the most widely used 
collections of readings in sociology~ and (c) one of the most 
popular outlines of sociological principles for college use. 
12/ 
In the first mentioned reference~ Odum catalogues the 
most widely used texts for the period., 1883-1951. All of the 
texts used in this study were selected from that list. This is 
also true of the tabulated bibliographies of standard textbooks 
~ 1~ 
found in the Schuler collection of readings and in the Lee 
outline of principles. 
12/~. cit., pp. 252-3. 
12/Edgar A. Schuler, Editor, Readings in Sociology, New York: 
Crowell~ 1952~ pp. 868-72. 
14/Alfred McClung Lee, Editor, New Outline of the Principles .Q! 
SOciology, Second Edition, New York: Barnes and Noble, 1951, 
pp. xii-xv. · 
-,-----
1 
The ten textbooks chosen were published during the 
·twelve-year period, 1940-5·1, inclusive. In the case of four 
of them, however, earlier editions than the ones used were 
published. Both first and subsequent editions are cited in 
Odum's catalogue, and later editions only in Schuler and in 
Lee. The ten textbooks are: 
John W. Bennet and M.M. Tumin, Social Life: Structure 
and Function, 1948 
Emory S. Bogardus, Sociology, Third Edition, 1949 
(First Edit~on, 1934) 
John F. Cuber, Sociology: .A Synopsis of Principles, 
Second Edition, 1951 (First Edition, 1947) 
Kingsley Davis, Human Society, 1949 
C.A. Dawson and Warner E. Gettys, An Introduction to 
Sociology, Third Edition, 1948 (First Edition, 1929) 
John L. Gillin and John P. Gillin, An Introduction to 
Sociology, 1942 --
M.E. Jones, Basic Sociological Principles, 1949 
Robert M. Maciver and Charles H. Page, Society: An 
Introductory Analysis, 1949 -' 
William F. Ogburn and M.F. Nimkoff, Sociology, 1940 
R.L. Sutherland and J.L. Woodward, Introductory 
Sociology, .Third Editioh, 1948 (First Edition, 1937) 
~-
3. Selection of Definitions 
The process in this respect was merely that of extract-
ing from the· textbooks specific definitions of the concepts. 
These definitions are tabulated in Appendix B. It will be 
noted that every textbook does not present a specific defini-
tion of every concept, since some authors discuss concepts 
without defining them in concise and readily useable terms. 
Where this has been the case, the discussions of concepts 
have been taken into consideration in the construction of 
test items, even though not included in the tabulation of 
definitions. 
4. Construction of Test 
The writer has attempted to classify as the 11 bestu an-
swers those statements which he felt to be most inclusive of 
the majority of definitions for each concept. In most instances 
this posed no problem, as differences have been found to be 
more terminological than real. 
Multiple-choice test items are used throughout, althougl 
it is recognized that this is not generally desirable. For thE 
purposes of this study, however, it was felt that a more accUll-
ate ind.ication of the extent of understanding of sociological 
concepts could be obtained from a group of adult teachers by 
offering four "shaded 11 choices on each concept than could be 
obtained by·the use of true-false, matching, str~ight questior., 
:15 
• 
6r other testing methods. In theory, the multiple-choice 
method requires the ability to make fairly close distinctions. 
It will be immediately recognized, of course,that not 
all of the choices are gradually ushadedu. Some of the dis-
tractors are intentionally far from correct responses - a 
deliberate means of obtaining an indication of possible wide-
spread distribution of understanding. 
5. Administration of Test 
The test was given, under supervision, to forty secondary 
school social studies teachers and prospective teachers at 
the School of Education, Boston University. This is admittedly 
a small sampling, but no validation on the basis of widespread 
sampling was intended. It was the purpose of the test merely~ 
to obtain some indication of what may be expected should such 
a test be administered on a wide scale. The study, itself, is 
but a preliminary exploration of the problem • 
:16 
-~-----­I 
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CHAPTER III 
ANALYSIS OF TEST RESULTS 
1. Method of Analysis 
As stated previously, the test was given, under super-
. 
vision, to forty secondary school social studies teachers and 
prospective teachers. On the basis of information supplied on 
the answer sheets, these forty tests were grouped into three 
categories: (1) graduates of four-year liberal arts colleges -
·twenty persons, (2) graduates of teachers colleges - eleven 
persons, and (3) graduates of schools of education - nine per-
sons. This information applies only to institutions from which 
undergraduate degrees were obtained - or, in the case of the 
few undergraduates who took the test, from which they were 
about to be obtained. 
Because of the limited sampling no validity could be 
established from a detailed comparison of individual test re-
sults on the basis of differences in educational background. 
The three categories serve only to give an indication of 
.Possible differences. The mean, median, and mode scores were 
determined forr,each of the three groups and compared with the 
same scores for the sampling as a whole. It is of interest to 
note that in all cases the mean, median, and mode scores are 
identical. 
__.__..... ··· --~"""=-=~~----·----·=ztrnztrn·•· ·•-···-..,;rriiiii··•·· ·-· ·--~iii.iiiiili?iliiliiiili 
Of more significance to the study as a whole was informa-
tion supplied on the answer sheets relative to the number of 
~ courses in sociology completed by the persons taking the test. 
Also secured was information concerning major and minor·fields 
of concentration. In this respect, it is interesting to note 
that none of the persons who took the test had majored in the 
field of sociology. Two of them, however, had chosen sociology 
as a minor field of concentration, and these two persons obtain 
ed the highest scores on the test. 
Finally, the analysis involved a tabulation of the num-
ber of errors per test item, in terms of tpe concept being 
tested. In the case of the five items which had the highest 
frequency of error, the incorrect answers which appeared most 
often were isolated in an attempt to secure some indication of 
prevalent thinking with respect to those concepts. 
On the following pages the analysis of test results is 
presented in the form of tables. 
_1_9 
T.ABLE I 
SCORES OF LIBERAL .ARTS COLLEGE GR.ADU.ATES 
Test Score 
1 16 
2 15 
3 14 
4 14 
5 13 
6 12 
7 12 
8 12 
9 11 
10 11 
11 11 
12 11 
13 10 
14 10 
15 9 
16 9 
17 8 
18 8 
19 7 
20 7 
Mean - 11 
Mode - 11 
Median - 11 
20 
TABLE II 
SCORES OF TEACHERS COLLEGE GRADUATES 
Test Score 
1 14 
2 14 
3 13 
4 13 
5 11 
6 11 
7 11 
8 10 
9 9 
10 8 
11 7 
Mean - 11 
Mode - 11 
Median - 11 
TABLE III 
SCORES OF SCHOOL OF EDUCATION GRADUATES 
Test 
1 
2 
3 
4 
5 
6 
7 
8 
9 
Mean - 11 
Mode - 11 
Median - 11 
Score 
14 
14 
13 
11 
11 
11 
10 
9 
6 
21. 
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TABLE IV 
TOTAL DISTRIBUTION OF SCORES 
Test Score 
1 16 
2 15 
3 14 
4 14 
5 14 
6 14 
7 14 
8 14 
9 13 
10 13 
11 13 
12 13 
13 12 
14 12 
15 12 
16 11 
17 11 
18 11 
19 11 
20 11 
21 11 
22 11 
23 11 
24 11 
25 11 
26 10 
27 10 
28 ·1o 
29 10 
30 9 
31 9 
32 9 
33 9 
34 8 
35 8 
36 8 
37 7 
38 7 
-
39 7 
40 6 
Mean - 11 
Mode - 11 
Median - 11 
TABLE V 
COURSES IN SOCIOLOGY COMPLETED BY PERSONS TESTED 
Item 
1. 
2. 
3. 
4. 
5. 
6. 
7-
8. 
g. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
Number of Courses Completed by 
0 . ........................ . 18 
1 . ............... ., ....... . 14 
2. . . . . . . . . . . . . .. . . . . . . . . . . . 6 
6. . . . . . . . . . . . . . . . . . . .. . . . . . 2 
40 
TABLE VI 
NUMBER OF ERRORS PER TEST ITEM 
Number of Errors 
accommooation ••••••••••••..•••• l5 
assimilation. • • • • • • • • • • • • • • • • • • 9 
class. . . . . . . . . . . . . . . . . . . . . . . . . . 6 
community ••.•••••.•.••••.•••••• 23 
cultural lag •.••••••.•.•••••••. 24 
culture. . . . . . . . . . . . . . . . . . . . . . . . 7 
ethnocentrism •••••••••.••.•.••• ll 
folkways ... ..................... 31 
group . .......................... 33 
institution .•••••••••••••.••••• l8 
mores ......................... . 15 
personality ••••••••.•.•.•.•.••• 27 
primary groups •..•••••.•..•••.• 16 
race ........................... 29 
role ........................... 14 
secondary groups ••••••••••••.•• 17 
social status .•.•••••..•••••.•• 8 
social stratlficat1on •••••.•••• 10 
society •. ~········;~~ •.•..•.•.• l9 
values . ........................ 30 
365 
23 
2. Nature of Errors 
As indicated in Table VI, the highest percentage of 
correct answers is in relation to the concepts of assimilation 
class, culture, social status, and social stratification. The 
most numerous errors are seen to be with respect to the con-
cepts of folkways, group, personality, race, and values. 
In reference to these five concepts concerning which 
there occurred the greatest frequency of error, the answers 
most often given are: 
1. folkways - 11driving on the !(ight-hand side of the road' 
2. group - nconsistent interac~ion11 (as not being an 
essential characteristic of social groups) 
3. personality - nthe product of hereditary and environ-
mental-forcesu (although this is not incorrect, the 
best answer is that which tells what personality is, 
rather than what it derives from) --
4. race - ua group of individuals having the same combina 
tion of biological characteristics" 
5. values - "permanence11 (that is, being best defined in 
terms of permanence). 
These answers indi~ate that the majority of the persons 
who took the test do not know the distinction between folkways 
mores, and laws. They do not recognize consistent interaction 
as an essential feature of social groups. They failed to make 
the distinction between the nature of personality and the 
source of personality. They apparently do not regard race as 
a statistical abstraction but think in terms of fixed and abso-
lute biological characteristics. They view societal values as 
0 
unchanging. 
The test, in general, indicates that among the sampling 
there is a fairly widespread lack of understanding of the con-
cepts of community, cultural lag, institution, mores, primary 
groups as distinct from secondary groups, and society. 
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CHAPTER IV 
SUMMARY AND CONCLUSION 
The study has attempted to set forth the problem of the 
extent of understanding of basic sociological concepts which 
is possessed by secondary school social studies teachers. To 
this end was directed a brief discussion of the increasing 
complexity of American society~ corresponding changes in educa-
tional objectives, and the resultant necessity for an under-
standing of such concepts in order to achieve effective social 
studies teaching. 
It was stated that the study is characterized by the im-
plicit assumption that there is a functional relationship 
between effective social stud.ies teaching and the understanding 
of basic sociological concepts. No attempt was made, within 
the limits of the study 1 to empirically measure this relation-
ship. The writer feels~ however~that it can be substantiated 
on the basis of pedagogical evidence. 
The procedure of the study involved the construction and 
administration of a test of selected sociological concepts. An 
important limitation of the study is recognized in the matter 
of selecting those concepts which might be generally accepted 
as basic. A survey of twelve members of the faculty of the 
~ department of sociology and anthropolmgy in a large university 
revealed a complete lack of consensus in this respect. It was 
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impossible, therefore, to apply this measure as a criterion. 
The writer referred, rather, to those concepts which are most 
- generally discussed in introductory texts in souiology, justi-
fying his selection further by the nature of the study, itself, 
the nature of the sampling, and the declared objectives of 
secondary school social studies teaching. 
An analysis of the test results indicated a considerable 
lack of understanding of the concepts. A further limitation of 
the study is, however, involved in the size of the sampling, 
and the analysis serves only to indicate what may be expected 
of such a test should it be given on a wide scale. 
In conclusion, it is emphasized that the study has been 
conceived as a preliminary exploration of the problem. The 
reliability and validity.of the test have not been established. 
The writer can only recommend that such a study be made on a 
larger scale. 
On the basis of the indications derived from the sampling, 
however, the writer can point to the apparent necessity for 
including courses in sociology in the training of secondary 
school social studies teachers. 
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APPENDIX A 
TEST OF BASIC SOCIOLOGICAL CONCEPTS 
• 
DO NOT ''lRITE ON THIS TEST - USE t.NSV;ER SHEET 
TEST OF.BASIC SOCIOLOGICAL CONCEPTS 
---- -- -
PLEASE PFINT or; THE ANS\'JER SHEET THE LE·rTI!:R (Aj B, C OR D) 
CORRESPOlmiNG TO THE ID£IT. ANS\·:ER TO 'E.ACH ~UESTION 
1. Cultui'e is: 
A. That part of the social heritage '"hich consists of t.he 
arts, the sciences, education, religion, philosophy .. 
B. The interrelation between man's ideas and his materlal 
products a 
C. Re1'1nemente 
D. The ~~um total ·of man's material and non-mater•ial 
creations. 
2. An essential charta<rlieristic of. society 1s: 
A. A high socio-economic level. 
B. A co11mon cultural pattern. 
C. Complete assimilation .. 
·D. Governmental regulationo 
3 .. Personality is: 
A. The stim total of a person°s likes and di~likes. 
B. 'l'he soul Q 
c. The proouct of hereditary and environmental forceso 
D. The integrated totality of individual behavior. 
4o t':hich Of th~ follOl'ling is m directly involved in the 
concept of social classes: · 
__ A.. A hierarchy of status o 
B., Super1or-1n.fer1or stratification o 
C. The center of dom1nanQeo 
Do A permanent struc·ture o 
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An institution is: 
A. An abstract form of certain estal;)lished types of 
collective behavior. 
B. A non-profit corporation. 
C~ An organization of persons having common interests 
and working toward a common object! ve .. 
D. Any group of persons in an est~blished form of 
activity recognized by the state. 
6. Accommodation ie the social proces.s by which: 
Ao M:anagemen-t and labor arbitrate their disagreements. 
B. Competing or conflicting groups become adjusted to 
each other. 
C. Aliens become adjusted to the new society. 
D. A society absorbs immigrants~ 
1. The process of assimilation is primarily concerned with: 
A. The class conflict. 
B. Cultural differences within a given society. 
c. Individual 'adjustment. 
D. Differences between societies. 
8. The term "cultural lag 11 refers.to: 
-,. ~· 
A. The gap in ad jtitrtm~}lt between material and non-material 
culture. ,_ 
B. The failure of culture to keep pac~ with rapid advance~ 
in science and technology. 
C. A primitive societyo 
D. The inability of persons of low socio-~~onomic status 
to acquire a high degree of culture. 
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9· From the sociological point of view, race is generally 
regarded as: · 
A. A group of individuals having the same combination of 
biological characteristics. 
B .. Q,uantlt.a.tive and qualitative d1f:fer~nces in biological 
phenomena. 
c. A statistical ab_straction .. 
D. Composed of three groups.- Negro, Oriental, Whiteo 
10 .. Et.hnocentrism ls most closely associated with: 
. 
A .. Group cvnflicto 
B. Isolationism. 
c. Economic strivingo 
D. Religious attitudes .. 
11. '\'Jh1ch of the following is not directly re1atec1 to the 
concept of community: 
A~ Persistent interaction .. 
B .. Common goals. 
D. Super•ord1nate-suborc11nat_e roles. 
12 .. vlhich of the following is an example of a. folkway in 
American society: 
A. Eating three meals a day .. 
B .. D:ri vitlg on the right-hand s1c1e of the road o 
c. Believing in God .. 
D~ The Declaration of Independence .. 
• 
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13. The concept of role is most closely associated with: 
A. Professionalism • 
B. Superior-inferior relationships. 
C. Speci~ic social positions. 
D. Artificially stimulated social actions.· 
14. Values are best defined in terms of: 
A. Permanence .. 
B. Middle-class mores. 
c. Preferential interest~ 
D. Total consensus. 
15. Which of the following is~~ more in American society: 
A. Monogamous marriage. 
B. Totalistic nationalism. 
c. "Economic man". 
D. Bi-partisan politics. 
16. Social stratification neoesaar11y involves: 
A. Differential statue. 
B. I·!Ob111 ty. 
c. Formal control. 
D. All of theseo . 
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17. Social ·status is: 
.A. Subjective evaluation. of social rank. 
B. A superordinate role. 
C • uH1gh s oc1ety u .. 
D. Group standing in relation to others. 
18. Which of the following is not an essential character-
istic of social groups: 
A. A common goal. 
B. Consistent interaction. 
c. Racial similarity. 
D. Communication. 
19. \·lhich of the following is .ru2.1 an essential character-
istic of primary groups: 
A. Face-to-face relationships. 
B. Specialized functions. 
C. Untutored responses. 
D. Cooperation. 
-
20. vihich of the following is a secondary sroup: 
A. Neighborhood. 
B. Government .. 
c. School. 
Do None of these., 
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DO NOT SIGN YOUR :KAME 
J~Nti\'iER ~ET 
TEST Q[ BASIC SOCIOLOGICAL CONCEPTS 
G·raduate of : 
( ) Four-year liberal arts college 
( ') Teachers college 
( ) School of education 
( ) Other 
Courses in sociology which you 
ha.ve taken: 
I·la jor: 
t•Unor(s): 
-----------------------------·------------
PT...EP.SE PRil\!'1' THE LETTER (A~ B, C OR D) CORRES.PONDHW· TO T!T·. 
BEST ANSv:ER TO EACH G~UEST lOT'·: 
1. D 11. D 
2. B 12. A 
.. --
3. JL 13. c 
-
4. 
_Q_ 14. c 
5 .. _A_. 15. B 
6. B 16·. A 
-
7. B 17 .. D 
8 • 
..L 18. c 
9. _g_ 19. B 
10 • 
..A.... 20. c 
.·.~ .. 
• 
APPENDIX B 
DEFINITIONS OF CONCEPTS 
• 
1. Accommodation 
"Accommodation involves tolerance, which means that the 
parties in disag~eement will try to get along together even 
if they do not agree. 11 Bogardus, p. 30. 
"Accommodation ref~r.s to a p,ermanent or temporary termi-
nation of rivalrous interaction. 1 Cuber, p. 600. 
"Accommodation is the social process by which social 
conflicts are resolved. It assumes four main forms: conven-
tionalization, domination, stratification, and participation.n 
Dawson and Gettys, p. 441. 
11Accommodation is the process by which competing and 
conflicting individuals and groups ad,just their relationships 
to each other in order to overcome the difficulties which 
arise in competition and conflict.u Gillin and Gillin, p. 655. 
11Accommodation is the process of altering social rela-
tionships in such a way as to reduce or to eliminate con-
flict and to promote mutual adjustments. 11 Jones, p. 383. 
uAccommodation refers t:o the process in which the person 
or the group comes to fit into a given situation and to feel 
'at home' in it. It refers particularly to the process in 
which man attains a sense of harmony with his environment. 11 
Maciver and Page, p. 123. 
uAccommodation is the process by which competing or con-
flicting forces become adjusted to each other and form working 
relationships.u Sutherland and Woodward, p. 637. 
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2. Assimilation 
uAssimilation is the uniting of ideas which are 
different from each other. 11 Bogardus, p. 30. 
uAssimilation is the gradual process whereby cultural 
differences tend to disappear. 11 Cuber, p. 604. 
uThe concept assimilation suggests the process by 
which a foreign or alien group becomes an integral part 
of the inclusive group of which it is physically a 
constituent element.u Dawson and Gettys, p. 498. 
uThe blending of diverse cultures into a new culture 
is described as· assimilation. 11 Gillin and Gillin, p. 687. 
11Assimilation is the process by which several distinct 
cultures, or several segments of one culture~ are merged 
into a single, homogeneous unit. 11 Jones, p. 385. · 
11Assimilation is a thorough fusion of attitudes and 
values, resulting in a close unity among the members of 
a society. 11 Sutherland and Woodward, p. 637. 
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3. Class 
nThe one criterion which modern society has made at 
all definite in respect to class is wealth. 11 Bennet and 
Tumin, p. 472. 
11A social class is any portion of a community marked 
off from the rest by social status. A system or structure of 
classes involves, first, a hierarchy of status groups, second, 
recognition of the superior-inferior stratification, and, 
· finally, some degree of permanency of the structure. u Cuber, 
p. 409. 
11Those specialized functional groups which are formed 
by the selective process, in part natural and in part 
artificially stimulated, and which effect separation and 
segregation of individuals and of groups in terms of 
specialization of function, are called classes." Dawson and 
Gettys, p. 486. 
"Wherever social intercourse is limited by considerations 
of status, by distinctions between 'higher' and 'lower', 
there social classes exist. 11 Maciver and Page, p. 348. 
"A social class is the aggregate of persons having 
essentially the same social status in a given society. The 
fundamental attribute of a social class is its social posi-
tion of relative sup~riority or inferiority to other social 
classes.u Ogburn and Nimkoff, p. 309. 
11 Classes are inclusive, loosely organized groupings 
whose members behave toward each other as social eq~als and 
toward outsiders as social superiors or inferiors.u Suther-
land and Woodward, p. 363. 
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4. Community 
"A community is a number of people in definable and 
persisting interaction directed toward common goals and 
using agreed-upon means. 11 Bennet and Tumin~ p. 164. (Note: 
the authors apply precisely the same definition to the 
concept of group on p. 139). 
11A community is a social group with some degree of 
'we' feeling and living in a given area.u Bogardus, p. 122. 
"A community is a local group broad enough to include 
all the major institutions, all the statuses and interests, 
that make a society." Davis, p. 312. 
"The concept community clearly embraces two factors: 
(a) geographical distribution~ and (b) communality." Dawson 
and Gettys, p. 4. 
uA community is an area of social living marked by 
some degree of social coherence.u Maciver and Page, p. 9. 
11 A community is the total organization of social life 
within a limited area.n Ogburn and Nimkoff, p. 395. 
"The community is a local area (this is its geographical 
aspect), and the community is an association of persons and 
groups who live together and influence each other (this is 
its social or cultural aspect). u Sutherland and Woodward, 
p. 408. 
------- - ---
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5. Cultural lag 
11The discrepancy between social ideals and the means 
for their implementation is cultural lag." Bennet and Tumin# 
p. 182. 
ucultural lag means that some patterns of' a peoplets 
culture do not change as fast as do others.u Bogardus, p. 47. 
"Cultural lag is formally defined as •retardation in 
the rate of change of some one part of an interrelated cul-
tural complex, the lack of synchronization producing mal-
adjustment•.u Jones, p. 120, quoted from Henry P. Fairchild, 
Editor, Dictionary ·of Sociology~ New York: Philosophical 
Library, 1944, p. 170. 
uThe strain that exists between two correlated parts 
of culture· that change at unequal rates of' speed may be 
interpreted as a cultural lag in the part that is changing 
at the slowest rate.u Og:t>urn and Nimkof'f, p. 886. 
uCultural lag .occurs when some particular Pil!rt of cul-
ture habitually furnishes new centers of' radiating tension 
(i.e., the initiating inventions) and the other parts are 
nearly always trying to adapt or adjust (also by inventions) 
to the tension situation." Sutherland and Woodward, p. 734. 
(Note: Davis and Maciver and Page specifically state 
that they do not accept the theory of cultural lag). 
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6. Culture 
"All patterns of idea and action which we find distri-
buted in groups and in the society as a whole are called 
culture." Bennet and Tumin, p. 199. 
11 . Culture is composed of the integrated customs, tradi-
tions, and cu:r-rent behavior patterns of a human group." 
Bogardus, p. 35. 
"Culture is the continually changing patterns of learned 
behavior and the products of learned behavior which are trans-
mitted among the members of society. 11 Cuber, p. 66. 
"Culture embraces all modes of thought and behavior 
that are handed down by communicative interaction rather 
than by genetic inheritance." Davis, p. 3. 
11 Culture is that body of practices and corresponding 
attitudes with which the memories and sentiments of the 
group are most intimately associated." Dawson and Gettys, 
p. 563. 
11Each society has a set of behavior patterns (overt and 
covert) which are more or less common to the members, which 
are passed down from generation to generation and taught to 
children~ and which are constantly liable to change. These 
common patterns we call culture." Gillin and Gillin, p. 20. 
11 The collection of customs relating to man's ways of 
living is called culture." Jones, p. 4. 
nculture sig:qifies the total social heritage of mankind. 
A culture signifies the social heritage of a particular peo-
ple.11 Maciver and Page, p. 55. 
••culture consists of inventions integrated into a system, 
with varying degrees of correlation b~ttween the parts.n Ogburn 
and Nimkoff, p. 63. 
11 Culture is a complex whole which includes knowledge~ 
belief, art, morals, law, techniques of tool fabrication and 
use, and modes of communication •••• The content of culture can 
only-be ideas or symbol-patterns. It is thus an immaterial 
phenomenon entirely." Sutherland and Woodward, pp. 19, 21. 
II 
7. Ethnocentrism 
11The attitude which judges the culture patterns of 
other ~roups and societies by the standards of one's own 
culture is called ethnocentrism.u Bennet and Tumin, p. 213. 
uEthnocentrism may be defined as the tendency of persons 
to judge other cultures by the ttandards of judgement pre-
vailing.in their own." Cuber, p. 100. 
''Ethnocentrism is the dislike of people with different 
culture from one's own.u Davis, p. 158. 
"Ethbocentrism is an expression of group solidarity, 
with antagonism toward outside groups.u Gillin and Gillin, 
p. 195. 
11 It is commonly said that every group is ethnocentric, 
that is, convinced that its own way of life, limited as it 
may be, is the best way.of life." Jones,p. 97. 
''Evaluation which holds one's own group or methods or 
beliefs to be superior to others is termed ethnocentrism." 
Maciver and Page, p. 167. 
uThe preferential feeling which individuals have for 
their own group is referred to as ethnocentrism.n Ogburn 
and Nimkoff, p. 252. 
"Ethnocentrism involves suspicion, distrust, and ignor-
ance of other cultures; it is based on a complete lack of 
objectivity toward cultures in general, and particularly 
toward one's own." Sutherland and Woodward, p. 20. 
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8. Folkways 
uFolkways are habitual patterns of everyday life which 
we are not forced to do or think.n Bennet and Tumin, p. 235. 
ttAll the culture traits and patterns of a people are 
called folk.ways. 11 Bogardus, p. 38. 
. . 
uFolkWays are the expected or taken-for-granted things 
which most persons within the society perform similarly even 
though under no rigid requirement to do so. 11 Cuber., p. 124. 
"Folkways are relatively durable, standardized practices 
regarded as obligatory in the proper situation but not abso-
lutely obligatory." Davis, p. 57. 
"Folkways are those forms of group behavior that have 
grown up concurrently under the guidance of pleasure and 
pain.u Dawson and Gettys, p. 3. 
"Folkways are behavior patterns of everyday life which 
generally arise unconsciously in a group and without planned 
or rational thought.n Gillin and Gillin, p. 134. 
nFolkways are the recognized or accepted ways of behav-
ing in society. 11 Maciver and Page, p. 19. 
liTypes of behavior, if they are organized or repetitive, 
are called customs. Folkways has become a common expression 
to designate customs.n Ogburn and Nimkoff, p. 53. 
11 The social heritage is composed of what may be called 
group habits of thought and behavior - it is made up of 
folkways." Sutherland and Woodward, p. 22. 
4:1 
9. Group 
11A group is a number of people in definable and persist-
ing interaction directed toward common goals and using agreed-
upon means.n Bennet and Tumin, p. 139. (Note: the authors 
apply precisely the same definition to the concept of commun-
ity on p. 164). 
11A social group may be thought of as a number of persons 
who have some common interests, who are stimulating to each 
other, who have a common loyalty, and who participate in 
common activities. 11 Bogardus, p. 4. 
uA group is any number of human beings in reciprocal 
communication. 11 Cuber, p. 299. 
nA group is any collection of two or more individuals 
who are in social interaction.u Gillin and Gillin, p. 19. 
11
'A group is two or more people between whom there is 
an established pattern of interaction.' 11 Jones, p. 70, quoted 
from Earle E. Eubank, The Concepts of Sociology, Boston: 
Heath, 1932, p. 99. 
11By a group we mean any collection of social beings 
who enter into distinctive social relationships with one 
another." Maciver and Page~ p. 14. 
11 1We may apply the term social to any group of individ-
uals which is capable of consistent action, that is to say, 
action consciously or unconsciously directed to a common end.' 1 
Sutherland and Woodward, p. 293, quoted from Robert E. Park 
and Ernest W. Burgess, Introduction to the Science of Socio-
logy, Chicago: University of Chicago Press, 1921, p. 42. 
10. Institution 
11An institution is a network of interacting agencies 
within which there goes on, according to prescribed rules, a 
body of activity whose function is the solution of one of the 
functionally prerequisite problem·s. u Bennet and Tumin, p. 168. 
uA social institution is a standardized set of rules 
and the machinery and authority for putting the rules into 
action. n Bogardus, p. 478. .. 
"An institution is an abstract nucleus of values center-
ing around some segment of human life." Ouber, p. 432. 
ttAn institution can be defined as a set of interwoven 
folkways, mores, and. laws built around one or more functions. 11 
Davis, p. 71. 
u'An institution is simply a definite and estabiished 
phase of the public mind.'" Dawson and Gettys, p. 44, quoted 
from Charles H. Cooley, Social Organization, New York: Scrib-
ner, 1909, p. 313. 
"Institutions are organized patterns of folkways and 
mores." Gillin and Gillin, p. 135 • 
.,Each culture maintains recognizable standardized group-
reaction patterns through which the basic drives common to 
all human beings find formal and approved satisfaction. These 
standardized reaction patterns are called institutions." 
Jones, p. 208. 
11 Institutions are established forms or conditions of 
pro~edure characteristic of group activity. 11 Maciver and Page, 
p. 15. 
"Social institutions are organized, established ways of 
satisfying certain basic human needs. 11 Ogburn and Nimkoff, 
p. 555. 
"An institution is a set of group-made rules of behavior 
that center around the achievement of some human end or pur-
peee. It is essentially a pattern of usages." Sutherland and 
Woodward, p. 28. 
11. Mores 
11 In addition to folkways~ there are other patterns which 
are much more obligatory. These are called mores. 11 Bennet and 
Tumin, p. 236. 
"Those folkways which are judg~d by the members of a 
group to be necessary to the welfare of that group are called 
mores.u Bogardus~ p. 39. 
nMores are the must-behaviors~ the basic and important 
patterns of ideas and acts of a people." Cuber, p. 124. 
"The mores are practices considered to be essential for 
social welfare •••• They represent the hardest core of the 
normative system. 11 Davis, pp. 59-60. 
11Mores are those practices that have received the judge-
ment of specific group welfare.tt Dawson and Gettys, p. 3. 
":Mores are. those customs and group-routines which are 
thought by members of the society to be necessary to the 
groy.p's continued existence." Gillin and Gillin, p. 134. 
uif we consider the folkways not merely as norms of 
behavior, but as regulators, we are viewing them as mores. 11 
Maciver and Page, p. 19. 
"The conduct of human beings is regulated in matters of 
fundamental human drives, such as ambition, love, desire for 
power, and economic motive. To emphasize'this compulsory 
feature Sumner brought into use the word mores, which is the 
Latin word for customs. The mores are popular usgges and trad-
itions which include a judgement that they are conducive to 
societal welfare and when they exact a coercion on the individ 
ual to conform to them, although they are not co-ordinated by 
any authority." Ogburn and Nimkoff, p. 55. 
_ uMores are folkways related. to val!.le systems and thus 
having a more binding sanction. 11 Sutherland and Woodward, p.24 
12. Personality 
11Personality is that organization of individual behavior 
characteristics which develop in a social environment and 
distinguish one individual from another.u Bennet and Tumin, 
p. 287. 
uPersonality is the integrated totality of an individ-
ual's reactions to his _social group.n Bogardus, p. 15. 
ttPersonality is the sum total of the observed or observ-
able characteristics of. a person.u Cuber, p. 198. 
nPersonality is a psychic phenomenon, emergent from a 
combination of the organic and the social." Davis, p. 236. 
"The person is the point of convergence of the biological 
and social organisms .••• Certain basic attitudes are organized 
out of innate and nurtural elements. These subjective aspects 
of human pature constitute personality.u Da'\'lson and Gettys, 
pp. 618-19. 
ttpersonality is the habits, attitudes, and ideas which 
are built up around both people and things. 11 Gillin and 
Gillin, p. 172. 
11 In one sense the sociologist means by personality the 
total resources of the individual; or, to put the same state-
ment in other words, the total physical, intellectual and 
emotional organization of an individual •••• From another, some-
what more dynamic viewpoint, an individual's personality is 
the total result of all his past experiences and inter-
actions.11 Jones, pp. 179-180. 
nThe basic personality type, found among most but not 
all of the members of any specific society, is the result of 
the culturally similar early childhood experiences, and is 
not in any direct sense the product of instincts or inherent 
drives or fundamental forces. 11 Maciver and Page, p. 58. 
11Personality is simply a person's pattern of life." 
Sutherland and Woodward, p. 170. 
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13. Primary groups 
11 In primary groups interaction among members takes place 
on a face-to-face basis, and the interaction is therefore 
direct and personalized.u Bennet and Tumin, p. 149. 
uPrimary groups are those which exert the most direct 
and lasting influence upon the origin and growth of a person' 
attitudes and ideals of life.u Bogardus, p. 10. -
nPrimary groups are those characterized by intimate 
face-to-face association ana cooperation ... Cuber, p. 304. 
ttPrimary groups are those characterized by intimate 
face-to-face association and cooperation. 11 Davis, p. 289. 
"The primary groups (family, neighborhood and play-
group) are the first to lay hold of the untqtored responses 
of the natural man and give them a human orientation. 11 Daw-
son and Gettys, p. 616. 
uPrimary groups are .those characterized by intimate 
face-to-face association and cooperat1on. 11 Gillin and Gillin, 
p. 199. 
11The primary group is the nucleus of all social organ-
ization. It is the simplest, the first, the most universal 
of all forms of association. It is that in which a small 
number of persons meet face-to-face for companionship and 
mutual aid. 11 Maciver ana Page, p. 218. 
urA primary group is one in which a relatively small 
number of people are in relatively lasting face-to-face 
association for no single purpose, but merely as persons 
rather than as specialized functionaries, agents, or employ-
ees of any organization.'u Sutherland and Woodward, p. 214, 
quoted from Charles H. Cooley, Robert C. Angell and Lowell 
J. Carr, Introductory Sociolo~y, New York: Scribner, 1933, 
p. 55. 
14. Race 
t
1The concept race is an imagined or ideal type of 
combined characteristics.u Bennet and Tumin, p. 11. 
nRacial or ethnic groups inhabit the earth, but each 
is composed of a mixture of biological strains •••• There are 
no pure races .•.• The term race as popularly used is a mis-
nomer.u Bogardus, p. 317. --
11There is no satisfactory single criterion for the 
classification of races. There is no pure race.u Cuber 1 p. 320. 
"A race is a category of human beings who share certain 
definite, measurable, heritable physical characteristice.n 
Jones, p. 162. 
"The consciousness of race is a sociological phenomenon. 
The sociologist does not deal with race but only with race-
conscious groups.'' Maciver and Page 1 p. 386. 
uThe term race is used to describe the inherited resem-
blances and differences of large groupe of human beings."· 
Ogburn and Nimkoff, p. 95. 
11The term race refers to the biological similarities of 
a large group .. when measured by statistical averages." 
Sutherland and Woodward~ p. 383. 
15. Role 
"A role represents th~ dynamic aspect of status. The 
individual is socially assigned t9 a status and occupies it 
with relation to other statuses. When he puts the rights and 
duties which constitute the status into effect, he is perform-
ing a role. 11 Bennet and Tumin, p. 96, indirectly quoted from 
Ralph Linton, The Study of Man, New York: Appleton-Century-
Crofts, 1936, p. 114. 
"A social role is the culturally defined pattern of 
behavior expected or required of persons in specific social 
poeitions. 11 Cuber, p. 262. 
11 How an individual actually performs in a given situation 
· as distinct fr~m how he is supposed to perform we call hie 
role. It is the manner in which a person actually.carries out 
the requirements· of his position. u Davie, p. 90. 
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16. Secondary groups 
11 Secondary groups are those in which interaction is 
indirect, mediated, impersonal, and less influential. 11 Bennet 
and Tumin, p. 149. 
uGroups which exert no primary influence upon a person 
are secondary to him.u Bogardus, p. 11. 
nsecondary groups consist of forms of participation in 
sharp contrast to primary groups - impermanence, casualness, 
and fewer ties of deep sentiment awong the members.u Cuber, 
p. 305. 
nsecondary groups may be defined as the opposite of 
primary groups. 11 Davis, p. 301. 
11 The contacts between members of secondary groups are 
less frequent, the basic social responses less intense and 
intimate, and the common interests considerable narrower. 11 
Gillin and Gillin, p. 200. 
uThe relations within which people confront one another 
in such specialized group roles as buyer and seller, etc., 
are secondary, involving categoric or rational attitudes." 
Maciver and Page, p. 221. 
11 Secondary groups are all those which are not properly 
classified as.primary.u Sutherland and Woodward, p. 214. 
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17. Social status 
usocial statuses are the positions which people occupy 
in social life, such as father, employer, teacher, etc. Any 
status is functionally defined by the role attached to it.u 
Bennet and Tumin, p. 70. 
"Social status is the rating or recognition that is 
given an individual by his associates. 11 Bogardus, p. 18. 
uPrestige, esteem, honor, and power, which are the 
manifestations of differential social status, tend to be 
unequally divided among persons in different age-groups, 
between the sexes, and among those of different occupation, 
education, and lineage." Cuber, p. 408. 
11Status refers to the individual's rights and obliga-
tions with reference to others holding positions within the 
same structure." Davis, p. 86. 
11Status, one's position in the social group, is reduc-
ible to the value jud.gements of persons. n Dawson and Gettys, 
p. 627. 
ttstatus is the social position that determines for its 
possessor a degree of respect, prestige, and influence. 11 
Maciver and Page, p. 350. 
11The simplest definition of status is that it repre-
sents the position of the individual in the group. A per-
son's status is his group standing in relation to others. 11 
Ogburn and Nimkoff, p. 306. 
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18. Social stratification 
"In any complex, urbanized society a tendency toward 
some form of stratification arises whenever differences 
between individuals and groups begin to take on a dimension 
of prestige." Bennet and Tumin, p. 455. 
"Social stratificat.ion is the institutionalization of 
some aspects of differential status, with the result that 
groups and persons are placed into categories forming a 
hierarchy of rank.n Cuber, p. 408. 
11 The difference between stratified posi tiona and un-
stratified ones seems to hinge on a difference with respect 
to the family. Those positions that are socially prohibited 
from being combined in the same legal family -viz., differ-
ent caste or class positions - constitute stratification.n 
Davis, p. 364. 
ttstratification exists when the superordinate-subordin-
ate relationship shows-a tendency to become securely estab-
lished and rigidly integrated in the mores." Dawson and 
Gettys, p. 472. 
"Stratification is the·,)process by which society is 
divided into fairly identifiable and definite horizontal 
layers . n Jones, p •. 372. 
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19. Society 
"A society is the largest number of persons who inter-
~ct for the solution of problems vital to human survival 
and continuity and who share a common culture pattern and 
institutional framework. 11 Bennet and T1lmin, p. 164. · 
usociety may be thought of as the organized group of 
people who enact a culture.u Cuber, p. 77. 
"Association in the sense of spatial and temporal 
togetherness occurs throughout the living world. Society, 
which is an organization of organisms, is merely one level 
of association." Davie, p. 28. 
''By society is meant that body of practices, traditions, 
sentiments, and the more formal organization of the aims and 
interests that define the relations of human beings to each 
other.n Dawson and Gettys, p. 3. 
uA society represents the largest grouping in which 
common customs, traditions, attitudes, and feelings of 
unity are operative." Gillin and Gillin, p. 19. 
uA collectivity which can provide all that it needs 
wholly within itself, and without getting some of its 
necessities from other groupings, is self-sufficient and is 
therefore a society.n Jones, pp. 69-70. 
"Society is a system of usages and procedures, of 
authority and mutual aid, of many groupings and divisions, 
of controls of human behavior and of liberties." Maciver 
and Page, p. 5. 
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20. Values 
uEvery attitude is accompanied by a value. They are 
parte of the same process. The person or object toward which 
one has an attitude is a value.n Bogardus, p. 24. 
11People cherish certain ideas which are called values. 
These ideas contain or express the prevailing estimates of 
the relative worth or importance of things. 11 Cuber, p. 24. 
"A value is that which is considered desirable. The 
source of the value lies chiefly in the sentiments. Such 
feelings arise partly from organic urges, partly from internal 
ized norms. 11 Davie, p. 124. · 
11 The value of a thing is its worth or desirability as 
compared with something else." Gillin and Gillin, p. 141. 
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